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INTRODUCTION: 

The COVID-19 pandemic slammed the brakes 
on education around the world, forcing schools 
to scramble and adapt their teaching methods 
and curriculum (UNESCO, 2020). It was not just 
students who had to dig deep and adjust – this 
global crisis showed us just how much we needed 
fresh ideas in education (Sáez et al., 2021). Here 
in the Philippines, the Department of Education 

(DepEd) has already begun paving the way with 
its “Sulong EduKalidad” program, launched back 
in 2019 (DepEd, 2019). This program, which 
shares the same goals as the Matatag curricu-
lum, aims to improve basic education across 
the country by focusing on revamping the cur-
riculum, training teachers, and supporting stu-
dents. Even closer to home, a study conducted 
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This study analyzed the response of Augustinian Recollect Student 
Crusaders (ARSC) at Colegio de Santa Rita de San Carlos, Inc., to 
educational disruptions. With challenges like the COVID-19 pan-
demic and a campus fire, the study examined student resilience 
strategies. Employing an explanatory sequential method and 
Methodological Triangulation Approach, the research blends quan-
titative and qualitative data to understand statistical relationships 
and lived experiences. Results suggested a weak positive correla-
tion between academics and co-curricular activities. ARSC officers 
demonstrated adaptability by overcoming scheduling challenges 
and utilizing educational resources during disruptions. Their expe-
riences informed the creation of a Matatag Student Activity Mod-
el, designed to back up the Matatag curriculum’s strengths and 
address potential shortcomings. This model integrated program 
planning, academic support, extracurricular, and socio-emotion-
al learning, offering strategies for enhancing student resilience 
during the transition and disruptions, ensuring student resilience 
during curriculum transitions and disruptions, and strengthening 
the activity framework at Colegio de Santa Rita de San Carlos, Inc.
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by the University of Negros Occidental - Recole-
tos (UNO-R) in 2022 looked at how the pandem-
ic impacted student learning in San Carlos City 
(Tan & Lopez, 2022). Their findings reinforced 
the importance of having flexible learning options 
and strong social-emotional support for students.
This study examined how the Augustinian Rec-
ollect Student Crusaders (ARSC) at Colegio 
de Santa Rita de San Carlos, Inc. handled re-
cent changes in their education, particularly 
the switch to the new Matatag curriculum. The 
research explored the difficulties they faced, 
how they coped with them, and their over-
all experience during this significant change.
It is important to note that while many stud-
ies, both locally and internationally, have em-
phasized the importance of supporting students 
during educational changes, there is a lack of 
research that directly addresses this need by 
creating a comprehensive plan for student activ-
ities. Existing research does not provide a mod-
el that combines planning activities, academic 
support, extracurricular activities, and ways to 
help students manage their emotions. These are 
all considered crucial for students to be strong 
and adaptable during changes in the curriculum.
This study seeks to address this observed gap. 
By studying student experiences, the study 
aimed to create a Matatag Student Activity Mod-
el that is closely aligned with the curriculum’s 
objectives. This methodology, in turn, would 
help students move more smoothly and even-
tually boost the whole educational framework 
of Colegio de Santa Rita de San Carlos, Inc.

Framework of the Study
The study, “Augustinian Recollect Student Cru-
saders’ Response to Educational Disruption at 
Colegio de Santa Rita de San Carlos, Inc.: Basis 
for a Matatag Student Activity Model,” is based on 
three key theories: Social Capital Theory (Cole-
man, 1988; Bourdieu, 2011; Granovetter, 1995; 
Putnam, 2020), Resilience Theory (Garmezy, 
1993; Masten, 2021; Ungar, 2018), and Student 
Engagement Theory (de Frondeville, 2009; Kahu, 
2013; Trowler, 2020). Resilience Theory (Garmezy, 
1993; Masten, 2021; Ungar, 2018), and Student 
Engagement Theory (de Frondeville, 2009; Kahu, 
2013; Trowler, 2020). These theories offer a com-
plete perspective on the complex dynamics of the 

educational landscape. They specifically give in-
sight on the relationship between individual traits 
(e.g., social capital), external effects (e.g., edu-
cational interruptions), and students’ active par-
ticipation in learning. This theoretical underpin-
ning informs the study design, which takes an 
explanatory sequential approach. This organized 
flow progresses from quantitative to qualitative 
methodologies, culminating in integration. In ac-
cordance with the study questions, the first phase 
employs descriptive statistics to examine the 
mean General Weighted Average (GWA) and sur-
vey data on co-curricular activity participation.

Methodology
The study used a mixed-methods explanatory 
design to evaluate student reactions to educa-
tional interruptions. This strategy entailed gath-
ering quantitative data first (focused on academic 
performance and extracurricular activities), then 
qualitative data (through focus group discus-
sions) to investigate the “why” behind the orig-
inal findings. This methodological triangulation, 
which included quantitative and qualitative meth-
odologies, attempted to improve the study’s va-
lidity, reliability, and comprehensiveness. Finally, 
by combining the precision of quantitative data 
with the richness of qualitative data, the study 
aimed to acquire a better understanding of stu-
dent responses, which informed the development 
of the Matatag Student Activity Model to help 
students cope with disruptions and transitions.

Data gathering methods included academ-
ic performance, questionnaires, and Focused 
Group Discussions (FGDs). The surveys were 
delivered to ARSC student officers to obtain 
their feedback on the subject. The focus group 
discussions (FGDs) were held with ARSC offi-
cials to investigate their perspectives and ex-
periences during educational interruptions.

Data analysis included both quantitative and 
qualitative methodologies. The quantitative 
data from academic performance and question-
naires were evaluated using descriptive statistics 
to generate a summary of participant answers. 
Thematic analysis was used to uncover major 
themes and patterns in the qualitative data col-
lected from the focus group discussions (FGDs). 
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The results of the data on ARSC officers’ engage-
ment in co-curricular activities revealed that the 
club and sports activities at Colegio de Santa Rita 
de San Carlos, Inc. play a significant role in the 
overall development of the officers. These ex-
tracurricular activities enhance their academic, 
psychological, and spiritual abilities. The officers’ 
good comments suggest that these activities 
might be developed and improved further in the 
future. Recognizing the positive feedback, the 
officers may examine strategies to improve the 
positive effect of these extracurricular activities, 
optimize the benefits, and continue to contribute 
to the overall development of those involved. The 
found positive attitude among ARSC officers at 

Colegio de Santa Rita regarding their participa-
tion in extracurricular activities is consistent with 
the general awareness of their advantages. Ac-
cording to Klassen, Durlak, and Ialongo’s (2021) 
research, extracurricular activities have been 
demonstrated to have a good influence on kids’ 
social, emotional, and intellectual development. 
This implies that participation in these events 
may aid in the varied growth of ARSC officers.
The distribution of people based on their General 
Weighted Average (GWA), or academic achieve-
ment, showed positive skewness across catego-
ries (Figure 1). Notably, 94.4% of participants 
were rated “outstanding,” with GWAs ranging from 
90 to 100 (Figure 1). Additionally, 5.6% were giv-

 
Co-curricular 

Activities 
Mean 
Score 

Interpretation 

Academic Club 
Participation 

3.26 

Indicates universal agreement on a variety of topics, 
including improved academic abilities, a favorable 
influence on subject matter comprehension, a stronger 
sense of belonging, and the availability of possibilities for 
leadership and skill development 

Non-Academic 
Club 
Participation 

3.22 
Indicates agreement with statements about interpersonal 
skills, community and belonging, personal growth, and 
overall value of the experience 

Religious Club 
Participation 

3.26 

Indicates agreement with statements about faith and 
spirituality, a sense of belonging and support, a positive 
influence on moral and ethical values, and opportunities 
for personal and spiritual growth 

Sports Club 
Participation 

3.20 

Indicates agreement with statements about physical 
fitness and health improvement, camaraderie and 
teamwork, positive impact on time management and 
discipline, and opportunities for personal and athletic 
growth 

Overall Mean = 3.23 

Indicates that ARSC officers at Colegio de Santa Rita 
have a generally good attitude toward their participation 
in academic, non-academic, religious, and sports 
activities 

 
 
 
 
 
 
 
 
 
 
 
 
 

Table 1
Summary of Means Across Co-curricular Activities

Results and Discussions: 
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en “Very Satisfactory” ratings, with GWAs ranging 
from 85 to 89 (Figure 1). Importantly, no peo-
ple received “Satisfactory” or “Fairly Satisfactory” 
ratings, showing that the majority of participants 
performed well academically. This conclusion is 
consistent with recent research emphasizing stu-
dent leaders’ usually strong academic achieve-
ment (Klassen et al., 2021; Xu et al., 2020). 
Klassen et al. (2021) discovered that stu-
dent council officers had higher GPAs than 
their classmates, indicating a possible fa-
vorable relationship between leadership re-
sponsibilities and academic achievement.
Because the data were ranked, the study used 
Spearman’s rank correlation to evaluate the po-
tential association between academic success 
and co-curricular activity involvement among 
student leaders (ARSC). While the research found 

a small positive link, indicating a slight propen-
sity for students with better GPAs to participate 
in more activities, the poor statistical significance 
suggests the association might be a chance. This 
conclusion is consistent with Angeles (2019), 
who found a link between increasing GPA and 
achievement motivation. However, the limited 
amplitude and lack of statistical significance em-
phasize the need for more study to understand 
the complex interplay between academic accom-
plishment, co-curricular involvement, and other 
important factors impacting participation levels.
This study offers insight into how students nav-
igated and adjusted to changes in their educa-
tional settings, as well as the tactics they em-
ployed to overcome hurdles and attain academic 
goals, through the extensive analysis of com-
ments acquired during focus group discussions.

 
 

 
 

Outstanding 
 

(90-100) 

Very 
Satisfactory 

(85-89) 

Satisfactory 
 

(80-84) 

Fairly 
Satisfactory 

(75-79) 

Did not meet 
the 

expectations 
(Below 75) 

f               % 
 
34           94.4 

    f                % 
     
    2              5.6 

    f               % 
     
    0               0 

    f               % 
     
    0               0 

    f               % 
     
    0               0 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Table 2
Grade Weighted Average of Participants

 
Emerging Themes Discussion 

1. Overcoming Hurdles In 
Scheduling, Time 
Management, And Teacher 
Proficiency 

Participants described difficulties adjusting to 
new routines following the campus fire, such as 
managing their time, dealing with greater 
workloads, and switching to online learning 
techniques. To deal with these disturbances, 
students used a variety of tactics, including self-
directed study, online resources such as 
YouTube and Google Meet, and requesting 
clarification from peers. 

2. Adapting Changes In Schedule: 
Implication for Stakeholders  

Participants emphasized the importance of easily 
accessible learning tools such as YouTube 
videos, PowerPoint presentations, and online 
platforms like Google Meet. They stressed the 
necessity of good teacher supervision, which 
includes directing student behavior, giving 
appropriate assistance, and reducing possible 
dangers. 

3. Leveraging Schedule Changes 
For Academic Success, Crisis 
Management, And Holistic 
Development 

-day programs 

study time. They changed their study habits to 
match the updated schedule. Emphasizing the 
need of effective time management for academic 
success. 

4. Optimizing Learning Through 
Enhanced Educational Programs 
And Extracurricular Activities 

Participants argued that compelling educational 
programs and activities should be included to 
improve learning and overall development. These 
recommendations included introducing academic 
contests, extracurricular groups with active 
projects, and attempts to improve the efficacy of 
club meetings. 

5. Navigating the transition towards 
the Matatag Curriculum For 
Enhanced Learning Outcome 

Participants have a variety of viewpoints on the 
Matatag curriculum, highlighting both its good 
and negative components. Some thought it was 
beneficial to improve learning outcomes by 
focusing on essential skills such as language, 
reading, and GMRC (Good Manners and Right 
Conduct). Others raised concerns, such as the 
loss of certain courses and competencies, which 
might have an impact on learning prospects. 
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The Data Integration Matrix is an essential 
tool in research that facilitates systematic and 
transparent data integration, leading to im-
proved data quality, efficient analysis, and en

hanced collaboration among researchers. The 
findings from the quantitative and qualitative 
methods have been integrated and presented 
in the data integration matrix shown in Table 4.

 
Emerging Themes Discussion 

1. Overcoming Hurdles In 
Scheduling, Time 
Management, And Teacher 
Proficiency 

Participants described difficulties adjusting to 
new routines following the campus fire, such as 
managing their time, dealing with greater 
workloads, and switching to online learning 
techniques. To deal with these disturbances, 
students used a variety of tactics, including self-
directed study, online resources such as 
YouTube and Google Meet, and requesting 
clarification from peers. 

2. Adapting Changes In Schedule: 
Implication for Stakeholders  

Participants emphasized the importance of easily 
accessible learning tools such as YouTube 
videos, PowerPoint presentations, and online 
platforms like Google Meet. They stressed the 
necessity of good teacher supervision, which 
includes directing student behavior, giving 
appropriate assistance, and reducing possible 
dangers. 

3. Leveraging Schedule Changes 
For Academic Success, Crisis 
Management, And Holistic 
Development 

The establishment of half-day programs 
encouraged participants to devote more focused 
study time. They changed their study habits to 
match the updated schedule. Emphasizing the 
need of effective time management for academic 
success. 

4. Optimizing Learning Through 
Enhanced Educational Programs 
And Extracurricular Activities 

Participants argued that compelling educational 
programs and activities should be included to 
improve learning and overall development. These 
recommendations included introducing academic 
contests, extracurricular groups with active 
projects, and attempts to improve the efficacy of 
club meetings. 

5. Navigating the transition towards 
the Matatag Curriculum For 
Enhanced Learning Outcome 

Participants have a variety of viewpoints on the 
Matatag curriculum, highlighting both its good 
and negative components. Some thought it was 
beneficial to improve learning outcomes by 
focusing on essential skills such as language, 
reading, and GMRC (Good Manners and Right 
Conduct). Others raised concerns, such as the 
loss of certain courses and competencies, which 
might have an impact on learning prospects. 

 
 
 
 
 

Table 3. Continue...

Table 3
Emerging Themes on the Lived Experiences, Challenges, and Strategies Employed by Augus-
tinian Recollect Student Crusaders in Response to Educational Disruption at Colegio De Santa 

Rita De San Carlos, Inc.

 
The impact on the school performance 
of the Augustinian Recollect Student 
Crusaders at Colegio de Santa Rita de 
San Carlos, Inc. by educational 
disruptions, as measured by GWA and 
participation in co-curricular activities 

The lived experiences, challenges, and 
strategies employed by Augustinian 
Recollect Student Crusaders in 
response to educational disruption at 
Colegio de Santa Rita de San Carlos, 
Inc. 

qn1 Participants had positive impressions 
of engaging in academic, non-academic, 
religious, and sports clubs. (Table 1 
Findings) 
qn2 Mean scores consistently exceeded 3, 
indicating agreement with statements 
about club participation benefits.(Table 1) 
qn3 Notable variations were observed, 
especially regarding support for academic 
goals. (Table 2) 

"Outstanding" GWA rating; the rest (5.6%) 
achieved "Very Satisfactory." (Table 2) 
qn5 No participants scored below "Very 
Satisfactory," indicating overall high 
academic performance. (Table 2) 
qn6 Spearman's rank correlation 
coefficient (ρ) of approximately 0.889 
suggests a tentative, albeit weak, positive 
relationship between GWA and co-
curricular activity participation. (Table 2) 
qn7 Higher academic achievement is 
associated with lower co-curricular 
involvement, and vice versa. (Table 2) 
qn8 Findings emphasize the need for a 
balanced approach to academic and 
extracurricular pursuits for holistic 
development. (Table 2 findings) 

ql. Theme 1: Overcoming Hurdles in 
Scheduling, Time Management, and 
Teacher Proficiency: 
 
ql1.1 Participants faced challenges in 
adjusting to new routines and managing 
time effectively. 
ql1.2 Strategies included self-study, online 
resources, and seeking help from peers. 
 
ql2. Theme 2: Adapting Changes in 
Schedule: 
ql2.1. Emphasized efficient use of 
resources like YouTube and Google Meet. 
ql2.2. Highlighted the importance of 
teacher support during schedule changes. 
 
ql3. Theme 3: Leveraging Schedule 
Changes for Academic Success, Crisis 
Management, and Holistic Development: 
ql3.1. Committed to dedicating more time 
and effort to studying. 
ql3.2. Modified study habits and stressed 
effective time management. 
 
ql4. Theme 4 Optimizing Learning through 
Enhanced Educational Programs and 
Extracurricular Activities: 
ql4.1. Recommended adding contests, 
club activities, and outreach projects. 
ql4.2. Aimed to improve learning 
outcomes and overall development. 
 
ql5. Theme 5 Navigating the Transition 
towards the Matatag Curriculum for 
Enhanced Learning Outcome: 
ql5.1. Diverse perspectives on the 
Matatag curriculum. 
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Table 4. Continue...

 
The impact on the school performance 
of the Augustinian Recollect Student 
Crusaders at Colegio de Santa Rita de 
San Carlos, Inc. by educational 
disruptions, as measured by GWA and 
participation in co-curricular activities 

The lived experiences, challenges, and 
strategies employed by Augustinian 
Recollect Student Crusaders in 
response to educational disruption at 
Colegio de Santa Rita de San Carlos, 
Inc. 

qn1 Participants had positive impressions 
of engaging in academic, non-academic, 
religious, and sports clubs. (Table 1 
Findings) 
qn2 Mean scores consistently exceeded 3, 
indicating agreement with statements 
about club participation benefits.(Table 1) 
qn3 Notable variations were observed, 
especially regarding support for academic 
goals. (Table 2) 
qn4 Majority (94.4%) achieved an 
"Outstanding" GWA rating; the rest (5.6%) 
achieved "Very Satisfactory." (Table 2) 
qn5 No participants scored below "Very 
Satisfactory," indicating overall high 
academic performance. (Table 2) 
qn6 Spearman's rank correlation 
coefficient (ρ) of approximately 0.889 
suggests a tentative, albeit weak, positive 
relationship between GWA and co-
curricular activity participation. (Table 2) 
qn7 Higher academic achievement is 
associated with lower co-curricular 
involvement, and vice versa. (Table 2) 
qn8 Findings emphasize the need for a 
balanced approach to academic and 
extracurricular pursuits for holistic 
development. (Table 2 findings) 

ql. Theme 1: Overcoming Hurdles in 
Scheduling, Time Management, and 
Teacher Proficiency: 
 
ql1.1 Participants faced challenges in 
adjusting to new routines and managing 
time effectively. 
ql1.2 Strategies included self-study, online 
resources, and seeking help from peers. 
 
ql2. Theme 2: Adapting Changes in 
Schedule: 
ql2.1. Emphasized efficient use of 
resources like YouTube and Google Meet. 
ql2.2. Highlighted the importance of 
teacher support during schedule changes. 
 
ql3. Theme 3: Leveraging Schedule 
Changes for Academic Success, Crisis 
Management, and Holistic Development: 
ql3.1. Committed to dedicating more time 
and effort to studying. 
ql3.2. Modified study habits and stressed 
effective time management. 
 
ql4. Theme 4 Optimizing Learning through 
Enhanced Educational Programs and 
Extracurricular Activities: 
ql4.1. Recommended adding contests, 
club activities, and outreach projects. 
ql4.2. Aimed to improve learning 
outcomes and overall development. 
 
ql5. Theme 5 Navigating the Transition 
towards the Matatag Curriculum for 
Enhanced Learning Outcome: 
ql5.1. Diverse perspectives on the 
Matatag curriculum. 
ql5.2. Some saw it as beneficial, while 
others had concerns. 
 
Overall Implications: 
ql5.3. Participants showed resilience and 
adaptability. 
ql5.4. Provided insights for supporting 
students during times of crisis. 

Integration: 
Program, Planning, and Preparation (Derived from ql3): 
Formation of Planning Committee 
Defining Objectives and Scope 
Resource Identification 
Developing a Timeline and Action Plan 
Stakeholder Engagement 
Training and Capacity Building 

 
 
Enhanced Technology Clubs, Flexible Support Options (Derived from qn4a, 
qn4b, qn4c): 
Personalized Tutoring Sessions (qn4a) 
Study Groups (qn4b) 
Access to Educational Resources (qn4a) 
Enhanced Technology Clubs (qn4a) 
Flexible Support Options (qn4c) 
 
Socio-Emotional Learning Activities (Derived from ql2, qn3): 
Mindfulness Exercises (ql2) 
Peer Support Networks (qn3) 
Counseling Services (qn3) 
Emotional Intelligence Workshops (ql2) 
Community Building Activities (qn3) 
 
Extracurricular Engagement Activities (Derived from ql6, ql7): 
Clubs (ql6) 
Leadership Development Programs (ql7) 
Community Service Projects (ql7) 
Cultural Recreational Activities and Field Trips (ql7) 
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The Matatag Student Activity Model
Developed at Colegio de Santa Rita de San Car-
los, Inc., a school within the Augustinian Recollect 
system (Rhena Sherra H. Caranzo, 2023), the 
Matatag Student Activity Model offers compre-
hensive support to students during educational 
disruptions. This model focuses on improving ac-
ademic performance, fostering engagement, and 
building resilience. Guided by the core principle of 
“Shared Vision and Mission,” it creates a frame-
work for activities and initiatives that foster clarity, 
effective resource allocation, and a collaborative 
spirit. By emphasizing tailored academic support, 
promoting socio-emotional well-being, and en-
couraging participation in engaging activities, the 
Matatag Student Activity Model equips students 
with the tools and resources they need to succeed 
academically and personally amidst disruptions. 

Beyond its primary idea of “Shared Vision and 
Mission,” the Matatag Student Activity Model in
cludes other critical aims to fulfill its goals. (1) 
Tailored Academic Assistance guarantees that in-
dividual students’ academic performance require-
ments are addressed. (2) Recognizing the signifi-
cance of human development beyond academics, 
the model also emphasizes emotional well-being 
and resilience. (3) Additionally, it promotes com-
munity and belonging via interesting activities 
that encourage collaboration and friendship. Con-
tinuous evaluation and improvement are critical 
for allowing the model to adapt and maximize its 
performance for the best results. (4) Finally, the 
program’s sustainability is assured by continual 
support and deliberate resource allocation, ensur-
ing long-term effect, and benefits for students.

Table 4. Continue...

ql5.2. Some saw it as beneficial, while 
others had concerns. 
 
Overall Implications: 
ql5.3. Participants showed resilience and 
adaptability. 
ql5.4. Provided insights for supporting 
students during times of crisis. 

Integration: 
Program, Planning, and Preparation (Derived from ql3): 
Formation of Planning Committee 
Defining Objectives and Scope 
Resource Identification 
Developing a Timeline and Action Plan 
Stakeholder Engagement 
Training and Capacity Building 
Personalized Tutoring Sessions, Study Groups, Access to Educational Resources,  
 
Enhanced Technology Clubs, Flexible Support Options (Derived from qn4a, 
qn4b, qn4c): 
Personalized Tutoring Sessions (qn4a) 
Study Groups (qn4b) 
Access to Educational Resources (qn4a) 
Enhanced Technology Clubs (qn4a) 
Flexible Support Options (qn4c) 
 
Socio-Emotional Learning Activities (Derived from ql2, qn3): 
Mindfulness Exercises (ql2) 
Peer Support Networks (qn3) 
Counseling Services (qn3) 
Emotional Intelligence Workshops (ql2) 
Community Building Activities (qn3) 
 
Extracurricular Engagement Activities (Derived from ql6, ql7): 
Clubs (ql6) 
Leadership Development Programs (ql7) 
Community Service Projects (ql7) 
Cultural Recreational Activities and Field Trips (ql7) 

 
 
 
 
 
 
 
 

Table 4
Data Integration matrix
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Recommendation
Based on the results of this study, numerous 
recommendations may be made to improve the 
response to educational disruption and support 
a seamless transfer to the Matatag Curriculum 
at Colegio de Santa Rita de San Carlos, Inc.:

1.	 Implement targeted academic support 
programs: Create and implement academic sup-
port programs customized to the requirements of 
ARSC members, with a focus on areas identified 
as being disproportionately affected by educa-
tional interruptions. These programs should offer 
focused assistance, such as tutoring, mentorship, 
and academic counseling, to help students main-
tain their academic success in the face of adver-
sity.

2.	 Integrate socio-emotional learning activ-
ities: Incorporate socio-emotional learning ac-
tivities into the curriculum and extracurricular 
programming to help ARSC members develop re-
silience, emotional well-being, and interperson-

al skills. Workshops, group talks, and counseling 
sessions may help students cope with stress, 
form meaningful connections, and improve effec-
tive communication skills.

3.	 Enhance communication and collabora-
tion: Encourage communication and collaboration 
among students, teachers, administrators, and 
parents to guarantee a coordinated response to 
educational disruptions and curricular changes. 
Create frequent avenues of feedback, consulta-
tion, and communication to resolve problems, ex-
change ideas, and collaborate on solutions that 
benefit the whole school community.

4.	 Promote student leadership and partici-
pation: Enable ARSC members to actively shape 
their educational experience and contribute to the 
development of the Matatag Curriculum. Encour-
age student leadership, initiative, and innova-
tion via opportunities for decision-making, proj-
ect management, and community participation, 
building a feeling of ownership and commitment 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

SAM1: 
Program 

Planning and 
Preparation

SAM2: 
Academic 
Support 

Initiatives

SAM3: Socio-
Emotional 
Learning 
Activities

SAM4: 
Extracurricular 
Engagement 

Opportunities

SHARED VISION AND MISSION 

a. Formation of Planning 
Committee 

b. Defining Objectives and Scope 
c. Resource Identification 
d. Developing a Timeline and 

Action Plan 
e. Stakeholder Engagement 
f. Training and Capacity  
g. Building 

a. Enhanced Academic Support 
b. Infrastructure Enhancement 
c. Promotion of Inclusive 

Education 
d. Teacher Empowerment 

a. Mindfulness Exercises 
b. Peer Support Networks 
c. Counseling Services 
d. Emotional Intelligence 

Workshops 
e. Community-Building Activities 

a. Clubs 
b. Leadership Development 

Program 
c. Community Services Projects 
d. Cultural, Recreational Events 

and field trip 

Figure 1. 
Matatag Student Activity Model
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Timeline Activities Rationale 

Budget 
and 
Budget 
Source 

Monitoring 
and 
Evaluation 

Sustainability 

Months 
1-3 

SAM1: 
Program 
Planning and 
Preparation 

Lay foundation, 
define objectives 
and allocate 
resources. 

 Feedback 
on the 
program 
plan, and 
assess 
resource 
availability. 

Develop a 
sustainability 
plan and 
allocate 
resources for 
ongoing 
support. 

Months 
4-6 

SAM2: 
Academic 
Support 
Initiatives 

Provide tailored 
support to 
address 
academic 
challenges. 

 Monitor 
participation 
and assess 
resource 
utilization. 

Provide 
ongoing 
training and 
review the 
effectiveness 
of support 
initiatives. 

Months 
7-9 

SAM3:  
Socio-
Emotional 
Learning 
Activities 

Enhance well-
being and 
resilience 
through linkages 
with the 
Guidance 
Center 

 Evaluate the 
impact on 
the well-
being and 
track usage 
of 
counseling 
services. 

Assess 
effectiveness 
and review 
socio-
emotional 
support 
strategies. 

Timeline Activities Rationale 

Budget 
and 
Budget 
Source 

Monitoring 
and 
Evaluation 

Sustainability 

Months 
10-12 

SAM4: 
Extracurricular 
Engagement 
Opportunities 

Foster a sense 
of community 
and belonging 
through diverse 
activities. 

 Monitor 
participation 
and gather 
feedback 
from 
participants. 

Review 
success and 
identify 
opportunities 
for expansion. 
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to the school’s instructional objectives.

5. Continuously evaluate and adapt: Assess
the success of interventions, initiatives, and pro-
grams put in place to help ARSC members during 
educational interruptions. Collect input from stu-
dents, instructors, and stakeholders, track aca-
demic performance trends, and adapt tactics as 
needed to successfully handle new issues and op-
portunities.
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